
European educational systems have long been striving to ensure equitable 
learning opportunities for every student. Providing equitable opportunities for 
girls or migrant students has traditionally been at the centre of this effort; 
providing them for boys is a relatively recent aspect, but it is increasingly 
becoming an issue of outmost urgency. Throughout Europe, there is dire need for 
special attention to adolescent boys’ literacy development and attitudes, since 
this group is more likely to be at risk. Numerous studies connect adolescent boys’ 
academic failure to their low reading engagement, pointing out that secondary-
school boys are the group most likely to state that reading is boring, that they find 
it hard to find interesting books, and that they only read at school.  
 
For this reason, the Boys Reading project aims to make reading an integral part in 
the life of boys aged 11-15 years. The project consortium asserts that this can only 
be achieved if teenage boys acquire control over their reading and are enabled to 
choose their readings from books that satisfy their actual needs and interests. 
Addressing the needs of boys effectively requires dialogue and the collective 
effort of all partners in the education process, including government, educators, 
parents, and community members.  
 
The Boys Reading project aims to: 

 Raise the motivation and interest of boys to read and write in order to 
close the gender gap 

 Open up schools to appealing materials, including digital ones, to make 
reading and writing relevant to boys’ individual preferences 

 Facilitate contact with male role-models engaging in literacy and 

 Develop initiatives aimed at making language development fun and  
appealing for adolescent boys. 

Literature and Adolescence 
The second case study was carried out in a 3rd grade 
secondary classroom at the Akropoleos Gymnasium in 
Nicosia. The classroom was composed of 15 boys and 7 girls 
and the 9-lesson unit involved the subjects of Greek 
literature and ICT. The unit focused on the thematic unit 
“Literature and Adolescence” of the National Curriculum.  
 
The main objectives of the unit involved getting students 
acquainted with different types of literary texts (narratives, 
comics, e-books, audio books), differentiating between 
different types of literary speech (monologue, free writing, 
self-narration, irony), analyzing issues related to the 
teenagers’ crisis and transition to adolescence, exploring 
aspects of the generational gap and analyzing family 
relationships. The instructional material used included “The 
39 Clues” series by Rick Riordan, “Demian” by Hermann 
Hesse, and an e-book and audio book based on a Greek 
comics series exploring family relationships in a satirical way.  
 
The activities completed by the students included in-class 
reading and comprehension activities, group discussion, role-
play, recreation of dialogues, an online quiz, a group project 
in which they had to create an artistic exhibition of any of 
the themes of the books through the use of media, and a 
competition for selecting the best group project.  
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Greek mythology 
The first case study was carried out in a 5th grade primary classroom 
at the 5th Lakatamia Primary School in Nicosia. The classroom was 
composed on 13 boys and 9 girls and the 10-lesson unit involved the 
subjects of Greek, History, Art, and ICT.  
 
The unit focused on Greek mythology with the main objectives of 
getting students acquainted with important facts about the Greek 
myths, comprehending the different types of texts associated with 
Greek mythology, critiquing the behaviour of gods, and creating 
artistic representations of the various mythological contexts. The 
instructional material used 
included various books on Greek 
mythology for youth by 
renounced authors Filippos 
Mandilaras and Sofia 
Zarampouka, worksheet, arts 
and crafts, educational websites, 
YouTube videos, and iPad apps 
related to Greek mythology.  
 
The activities completed by the students included free reading time 
with books from the classroom library, group read-aloud sessions, 
mythology treasure hunt, role-play, group presentation, online 
jigsaw puzzles and crosswords, “pass the ball” reading in circle, and 
completion of missions on iPad apps.   

CASE STUDY  

- Cyprus - 

IMPLEMENTATION OF UNITS 

After the completion of the teacher training, two participating teachers who had designed complete cross-curricular, inter-disciplinary 
units during the training expressed interested in implementing their units in their classrooms. The data collected through the 
implementation of these units by the CARDET research team formed the basis for the two case studies.  



Benefits 

 Overall positive experience by teachers and students.  

 Increased interest exhibited by the students in exploring 
the different types of texts and discussing the themes, 
as well as completing the activities. 

 Observed motivation for reading on the assigned topics, 
for looking for other texts on the themes, for pursuing 
to participate in free reading time and read-aloud 
activities.  

 All students involved in artistic and more creative 
activities; also more entertaining and intriguing for 
them. 

 Involvement of reluctant readers in the activities as 
well; despite the initial hesitance, they gradually 
showed more interest and involvement and by the end 
they took an active role in the activities. 

 Students were excited to explored ICT-related means (e-
book, audio book, iPad apps); the addition of ICT tools 
enhanced their motivation and learning experience.  

 In the first case study, the parents were also involved, 
after being invited by the teacher to visit one of the 
lessons and observe what the students were doing; 
many commented at the end that there was increased 
reading at home as well.  

Assess who your students are, what their interests are, and adapt as much as possible to their needs and interests, in 
terms of the texts chosen and the activities designed.  

 

Select and use different types of texts, different genres, different topics, and different modes, so as to approach all 
types of readers.  

 

Do not give up on reluctant readers; try to explore what they might like in order to be more engaged.  
 

Explore the use of ICT in terms of e-books, audio books, online educational activities, the use of tablets with a specific 
educational objective; these are activities that interest students and will get them more involved.  

 

Give them responsibilities and incentives, by asking them to take an active role and create a concrete output through 
artistic, collaborative, and student-centred activities.  
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Challenges 

 Both teachers commented that it was more time-
consuming for them than normal to develop their 
instructional material and that they needed to do 
more research in terms of available resources for 
them; both though also commented thatit was 
worth it after observing the students’ involvement 
and excitement. 

 Lack of extensive material available in Greek in 
terms of e-books, audio books, and relevant iPad 
apps.  
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“Watching my students take the role of a mythological god and recount the history 

behind the specific god, but also critique his/her behaviour was very satisfying for me; 

they were active, energetic, and I could see the excitement on their faces.”                                       

 - teacher interview Case study 1 

 

“In my class, I have a few boys who are truly reluctant readers and I have struggled to 

involve them in reading activities in the past. Through this unit, I was extremely pleased to 

see them participate actively in the reading activities, and take an active role in the group 

presentation; for once, I could see them being interested in what we were doing.”  

 - teacher interview Case study 1 

 

”One morning one of the male students approached me and said: ‘I could not sleep last 
night, I kept reading on and on to see what would happen in the story and whether they 

would be able to find the clue!’ For me, that was a wonderful morning!”  
 - teacher interview Case study 2          

 
”I could not believe how much interest my male students – teenagers, mind you – showed 
in literature and in working on a group project that was fundamentally based on reading! I 

felt fulfilled as a teacher knowing that they were genuinely interested in this.”  
- teacher interview Case study 2          


