
European educational systems have long been striving to ensure equitable 
learning opportunities for every student. Providing equitable opportunities for 
girls or migrant students has traditionally been at the centre of this effort; 
providing them for boys is a relatively recent aspect, but it is increasingly 
becoming an issue of outmost urgency. Throughout Europe, there is dire need for 
special attention to adolescent boys’ literacy development and attitudes, since 
this group is more likely to be at risk. Numerous studies connect adolescent boys’ 
academic failure to their low reading engagement, pointing out that secondary-
school boys are the group most likely to state that reading is boring, that they find 
it hard to find interesting books, and that they only read at school.  
 
For this reason, the Boys Reading project aims to make reading an integral part in 
the life of boys aged 11-15 years. The project consortium asserts that this can only 
be achieved if teenage boys acquire control over their reading and are enabled to 
choose their readings from books that satisfy their actual needs and interests. 
Addressing the needs of boys effectively requires dialogue and the collective 
effort of all partners in the education process, including government, educators, 
parents, and community members.  
 
The Boys Reading project aims to: 

 Raise the motivation and interest of boys to read and write in order to 
close the gender gap 

 Open up schools to appealing materials, including digital ones, to make 
reading and writing relevant to boys’ individual preferences 

 Facilitate contact with male role-models engaging in literacy and 

 Develop initiatives aimed at making language development fun and  
appealing for adolescent boys. 

Ancient Greek Mathematicians - Life and Work 
The second case study was conducted with eight Grade 9 Jr. High School boys at Doukas School. They were randomly assigned to 
three different working groups and were asked to choose one of three appropriately selected chapters of Denis Guedj’s book 
‘The Parrot’s Theorem’. These chapters were uploaded onto their tablets. Each chapter related to the life and work of one of the 
three great ancient Greek mathematicians, namely Pythagoras, Euclid and Archimedes. Students had to carefully read selected 
chapter excerpts and keep notes using graphic organizers (Bubble Maps and Double Bubble Maps) on specific points that the 
teacher wanted them to focus on. Each team delivered a presentation on the work and life of the selected Mathematician. The 
activity ended with a whole group discussion on the similarities and differences in the three Mathematicians’ lives, how their 
work was influenced by the time period in which they lived and the influence of their predecessors. Finally, they discussed their 
contributions to Mathematics. 
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‘Diary of a Wimpy Twit’ - Jeff Kinney and Roald Dahl 
Approximately 90 Grade 6 students took part in the annual educational trip to 
Northern Greece (Veria) in February, 2016 where they had the opportunity to 
become familiar with their heritage.  
There were 4 lessons conducted in English with 3 groups over four days using 
Roald Dahl’s ‘The Twits’. The book contained sufficient characteristics that appeal 
to boys, as identified in the Focus Groups and research. It rendered itself easily to 
the setting, the English competency of the students, and the allotted timeframe.  
The students were told to focus on listening and understanding the text through 
the teacher Read Aloud, gestures, actions and props. The teacher distributed a 
booklet called ‘Diary of a Wimpy Twit’ in the style of Jeff Kinney’s ‘Diary of a 
Wimpy Kid’. The booklet contained activities including graphic organisers, a cause
-and-effect chart, a book jacket design, a diary page and a write Three Things 
That… page. Comparisons of the styles of Dahl and Kinney were made. The 
activities culminated in brief sketches from a favourite scene or an original 
scenario. The theatrical sketches were original. Some students expanded the 
scenes from the book; others used props to create new scenarios. Undoubtedly, 
the level of enthusiasm indicated it was a great success. 

CASE STUDY  

- Greece - 

IMPLEMENTATION OF UNITS 



Benefits 
 

 Material was at a high interest level 

 Research findings presented in the Toolkit proved   
   invaluable and were part of the reason for the   
 success of the implementation. 

 There was opportunity to exploit the Teacher Read   
 Aloud, a technique that was stressed in the  
 research. 

 There was opportunity for dramatization of the text 
meaning more student involvement and therefore, greater 
interest. Boys were more forthcoming with drama than 
girls. 

 We observed the benefit of reading excerpts vs. the entire 
book. This had the advantage of enticing students, many of 
which expressed an interest to read more of the book in the 
case of the non-fiction work or to finish the novel in the 
case of ‘The Twits’.  

 Students made connections with what they read to what 
they already knew, particularly about the mathematicians. 

 Boys and girls alike were equally enthusiastic with the text. 

 Extremely high student involvement and interaction. 

 Activities were stimulating and interesting 

 Students had choice in the activities/tasks they had to 
perform 

Offer your students choice in the material they read  
Be aware of innate differences in interests between boys and girls 

Take risks with your students, experiment with each group to find their pulse. Remember that one size does not fit all  
Vary the assignments bearing in mind the different learning styles 

Rethink and introduce Teacher Read Aloud 
Establish a class library 

Incorporate different genres of literature 
Be alert to non-readers and approach them to find their interests and suggest kinds of books they might like to read 

Have students recommend books to each other 
Inform your parents about what you’re doing and engage their support 

When doing group work, keep the boys separate from the girls; they'll work better 
Encourage use of the school library 

Engage the school librarian in the pursuit of reading 
Create an atmosphere where reading is cool 
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Challenges 
 

 Time was short for scenario implementation in 
‘The Parrot’s Theorem’ 

 Some girls were reluctant to take part in the 
dramatizations  

 Difficulty in estimating size of reading passages 
to assign 

 Not enough time to read passages thoroughly 
and perform assignment 
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RESULTS 

All quotes are from the Focus Group interviews. They were anonymous. Each sentence is from a 
different child. 

 
From ‘The Twits’: 

I found it interesting and funny.  It had imagination and was entertaining. It was disgusting, but 
it was good. I liked that the teacher created a whole stage setting for us. I liked that we didn’t 

have to do grammar. It had words that I didn’t know and I learned them. I liked this kind of 
literature. The time went by quickly. It was strange. The humour and the disgusting parts 

fascinated not only me but also my classmates throughout the reading. I could understand it. It 
was funny. I never knew about this book. The plot was clever. 

From ‘The Parrot’s Theorem’: 
       
I learned more things about Pythagoras and Euclid’s life and work. I liked the fact that I didn’t 
need to read the entire book and waste my time because I am under a lot of pressure. I learned 
a lot of information in just a little time. We found the answers to the questions we were given, 
because we only had to read a specific excerpt from the book. I read only the important 
information about the plot and not the whole thing. What we had to do, we got it done quicker. 
I learned a lot of things.  


