
European educational systems have long been striving to ensure equitable 
learning opportunities for every student. Providing equitable opportunities for 
girls or migrant students has traditionally been at the centre of this effort; 
providing them for boys is a relatively recent aspect, but it is increasingly 
becoming an issue of outmost urgency. Throughout Europe, there is dire need for 
special attention to adolescent boys’ literacy development and attitudes, since 
this group is more likely to be at risk. Numerous studies connect adolescent boys’ 
academic failure to their low reading engagement, pointing out that secondary-
school boys are the group most likely to state that reading is boring, that they find 
it hard to find interesting books, and that they only read at school.  
 
For this reason, the Boys Reading project aims to make reading an integral part in 
the life of boys aged 11-15 years. The project consortium asserts that this can only 
be achieved if teenage boys acquire control over their reading and are enabled to 
choose their readings from books that satisfy their actual needs and interests. 
Addressing the needs of boys effectively requires dialogue and the collective 
effort of all partners in the education process, including government, educators, 
parents, and community members.  
 
The Boys Reading project aims to: 

 Raise the motivation and interest of boys to read and write in order to 
close the gender gap 

 Open up schools to appealing materials, including digital ones, to make 
reading and writing relevant to boys’ individual preferences 

 Facilitate contact with male role-models engaging in literacy and 

 Develop initiatives aimed at making language development fun and  
appealing for adolescent boys. 

The Novel 
The second unit that has been implemented 

in the project, “The Novel”, was developed by a group of 
four teachers and targeted at pupils aged between 13 and 15 
years. The lessons were conducted at the Iordache Golescu 
Technological High School, Găeşti, and Matei Basarab 
Secondary School, Piteşti. 
 
Through the four lessons, based on three novels, what was 
primarily intended was, first of all,  

 that students develop their communication skills and 
critical thinking, as well as  

 grow the literary-artistic receptivity of pupils with 
special reference to the universe of the epic work in 
prose,  

 identification of the parts of the novel,  

 selection of the traits of a literary character and 
argumentation of the choices made.  

 
The educational activities were aimed 
mainly at engaging boys in reading; this is 
why the dynamism of the lessons was the 
chief concern. Such methods as the 
dramatization (the staging of a court and 
trial of the main character), the crossword 
(completing the rebus lead to the 
discovery of the title lesson), the dial 
(completing a dial with three elements 
that reveal communication between the two protagonists of 
the book by with words, gestures, actions) were used. Each 
lesson was completed with an evaluation phase, in which, 
through a 5-minute essay, students had the opportunity to 
express their views on topics related to the text studied. 
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Fantastic Worlds 
The first implemented unit is “Fantastic Worlds” developed by a 
team of four teachers; it consists of four lessons designed for 
students aged 11 to 15 years: De partea binelui, Magia prieteniei, 
Prâslea cel voinic şi merele de aur, Aleodor Împărat. Two of these 
lessons were held in Costin Neniţescu Technical College, Piteşti and 
two in Virgil Calotescu Secondary School, Bascov.  
Each lesson builds on a different text (Suzanne Collins, Jocurile 
foamei (Hunger Games); J.K. Rowling, Harry Potter şi Piatra 
Filozofală (Harry Potter and the Philosopher's Stone); Petre Ispirescu, 
Prâslea cel Voinic şi merele de aur (Prâslea the Brave and the Golden 
Apples), Aleodor Împărat (Aleodor the Emperor)), but the objectives 
are, basically, the same.  
 
The objectives were as follows:  

 for students to recognize description, dialogue and narration 
as modes of exposition,  

 to develop a perspective on the space and fictional time of 
the future;  

 moreover, the characters discussed can become role models 
for young readers.  

 
Students are supported to develop their communication skills and 
critical thinking. In their entirety, the activities deployed aim to 
develop the children's and adolescents’ interest in reading literature.  
The diversity of activities and teaching methods contributed to the 
success of the implementation phase of the units produced; in each 
lesson, the class was organized in groups, favouring the use of active
-participatory methods (the method of stellar explosion, Frisco and 
Sherlock Holmes games). Support materials were used (sheets with 
book excerpts, excerpts from the film based on the book) which 
constituted a starting point for discussions, contests (quizzes) and 
subsequent readings. 
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Benefits 
 

 Boys gained more confidence in themselves, were 
delighted by the special attention given to them, 
and, therefore, wanted to have higher 
performance; 

 The method of the role play has contributed to a 
greater involvement of the boys in the didactic 
activity, it also involving motion and initiative, 
originality, which can be exciting especially for 
boys; 

 The subjects of the studied texts aroused the 
interest of boys and helped develop their moral 
spirit- for example, they understood from the tale 
that goodness is rewarded with kindness. 

 These lessons that aimed at stimulating reading for 
boys, have, in fact, a larger and more generous 
object, because the use of texts of fiction, which is 
the base word of literature, allows both thought 
and its expression, language, to develop. 

Boys should be involved in text reading and reception, leaving them full freedom of interpretation, expression; 
 

Boys prove to be keen on communication and, therefore, we have to listen to them more, to engage in dialogue with 
them in order for them to be able to have confidence in themselves to participate in discussions; 

 
The working groups will be organized so as to form balanced groups (boys and girls) and involve all students through 

different activities for each member of the group; 
 

The texts chosen must provide positive male models with which boys can identify easily; 
 

You should include in classroom discussions references to people, events, experiences and perspectives that reflect the 
students’ backgrounds, which are familiar to the boys, in order to create a bridge between the reality they know and 

the text;  
 

The fragments chosen to be used in the lesson should arouse interest in the subject of the book, create suspense, not 
reveal the end; 

 
Fiction or nonfiction texts should address topics the boys cherish the most, should be characterized by dynamism. 
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Challenges 
 

 Involvement of girls in activities aimed primarily at 
stimulating boys’ interest in reading; 

 Knowledge of elements from reality that present 
interest to the boys in order to integrate them into 
lessons; 

 Investigation of boys’ passions, hobbies; 

 The need to change the approach towards the liter-
ary text from one generation to another, depending 
on the different concerns of their students; 

 Finding ways to integrate reading in the leisure activi-
ties preferred by boys;  

 Finding ways to bring students, in general, and boys, 
in particular, closer to the book, not only to the 
movie which is based on the book.  
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“The workshops developed my desire to apply more often active participatory methods; 

during piloting, we identified the "sore" issues of teaching...”.  

 - P.S.M., secondary-school teacher, Piteşti, Romania (teacher interview) 

 
“It is very important to perform activities taking into account the learning styles prevalent 

in boys, shifting its focus us on the subject and the action more than on emotions. I will try 
to give up the approach of reading as a teaching model.”  

- A.A.M., secondary-school teacher, Găeşti, Romania (teacher interview) 
 

”Boys are more attracted to science fiction because they are passionate from a very 
young age about robots, of characters with supernatural powers that save the world, 

many of them identify themselves with those characters, or they are passionate about 
computer games that have a happy ending. We need to gradually refine this propensity 

for the good and to make use of their hobbies.”  
- M.B., secondary-school teacher, Piteşti, Romania (teacher interview) 

          
”Using literature in learning brings only advantages because it adds sensitivity, originality 

and emotion to any learning.”  
- N. G., secondary-school teacher, Bascov, Romania (teacher interview) 


