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1.  Introduction 

 
The goal of the activity “Literature Review and other actions to collect guidelines and 
ideas for successful reading promotion for teenage boys” is to provide guidelines and 
ideas for teachers, educators, trainers and other relevant stakeholders on how to 
promote boys teenagers reading and literacy skills.  
 
In order to define specific guidelines and ideas, researchers form partner institutions 
reviewed best practices, policies and methods in order to derive ideas on how to 
successful promote reading to teenage boys.  The gathered information is divided in 
three sections: 
 

(1) Student-oriented policies and projects promoting gender equality  
(2) Description of gender awareness teaching methods, innovative teaching 

ideas and best practices 
(3) Description of teaching methods that promote boys intrinsic and extrinsic 

reading motivation, competence and efficacy beliefs or social interaction and 
motivation 

 
To see national reports that were basis for this report please access Annex II of the 
documents below:  

• O2-A3 - IPCB-PT.doc 
• O2-A3 - ULO-PL.doc 
• O2-A3 - UPIT-RO.doc 
• O2-A3 - DOUKAS-GR.doc 
• O2-A3 - CARDET-CY.doc 
• O2-A3 - FFST-HR.doc 

 
2. Student-oriented policies and projects promoting gender equality 
 
This section is organized around main European student-oriented policies and 
projects that are promoting gender equality. Several reports focusing on the 
European Union educational policies were analysed (The Council of Europe, 2007; 
The European Commission, 2008; European Commission, 2010; EACEA/Eurydice, 
2010; EU High Level Group of Experts on Literacy, 2012). Furthermore, the section 
also includes smaller scale national reports on policies and projects promoting 
gender equality (Clarinda Pomar, 2006; Forsthuber, Horvath, & Motiejunaite, 2010).  
 
A number of European level policies (The Council of Europe, 2007; The European 
Commission, 2008; EACEA/Eurydice, 2010) present policy guidelines to member 
states in order for the governments of member states to take measures and 
implement them in their countries. The main theme behind these guidelines was the 
gender mainstreaming in education that should be achieved through: 
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- Promoting balanced representation of women and men at all levels of the 
education process, particularly among school managers and principals; 

- Increasing teachers’ sensitivitiy towards culture and gender issues; 
- Establishing a central support system for teaching in order to reinforce the 

goal of transforming traditional gender roles and stereotypes; 
- Taking account, in planning curricula, of girls’ and boys’ interests and 

preferences in respect of learning and teaching styles; 
- Devising and disseminating indicators for the appraisal of teaching materials 

– particularly textbooks and multi-media products – from a gender 
perspective; 

- Encouraging girls and boys to explore new roles, activities and areas, and 
ensuring that they have equal access to all parts of the curriculum and to the 
same learning experiences; 

- Taking account, in planning curricula, of girls’ and boys’ interests and 
preferences with respect to learning and teaching styles, for the purpose of 
fostering academic success and broadening the range of educational and 
career options; 

- Encouraging girls and boys to explore new roles, activities and areas, and 
ensuring that they have equal access to all parts of the curriculum and to the 
same learning experiences. 

 
Furthermore, the European Commission (2010) published a study on the role of men 
in gender equality and provided a number of strategies that should help in 
decreasing gender gap in education. The suggested strategies state: 

- Socially-inclusive learning strategies, which value informal skills and 
competences are needed in order to keep disadvantaged groups of young 
people in education; 

- Support of the development of gender equality standards related to the 
intersectional approach in educational institutions (EU level) should be 
provided; 

- Gender awareness programs for teachers and students should be integrated 
in order to encourage working against discrimination in schools (national 
level); 

- Competences, skills and knowledge should help to improve the awareness of 
gender stereotypes, gender typical professions and life courses; 

- Further analysis of teaching styles, textbooks and learning materials should 
be conducted in order to outline the impact of educational materials on 
gendered practices and occupational preferences (EU and national authority 
levels). 

 
At the level of national educational practices (e.g., Clarinda Pomar, 2006; Forsthuber, 
Horvath, & Motiejunaite, 2010) and according to the European level literacy studies 
(EU High Level Group of Experts on Literacy, 2012), most suggestions are oriented 
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towards raising parental awareness on their sons’ underachievement and the 
development of critical-literacy skills: 

- Schools should involve fathers more in areas such as reading at home and 
increase male role model possibilities for the child (Forsthuber, Horvath, & 
Motiejunaite, 2010; EU High Level Group of Experts on Literacy, 2012); 

- On average, boys are better at reading non-continuous texts, and have a 
clear preference for expository texts, newspaper articles and comics 
including computer-based information (EU High Level Group of Experts on 
Literacy, 2012), which should be taken into account within the educational 
system; 

- In school environments that are saturated with examples of excessive gender 
differentiation (in school books, games, media and spatial organization) it is 
important to create opportunities for reflecting on the construction of gender 
identities so as to deconstruct myths and stereotypes (Clarinda Pomar, 2006); 

- There are play and physical activity patterns that are specific for girls and 
boys that should be taken into account within the context of social and 
behavioural education in order to demystify gender constructions (Clarinda 
Pomar, 2006). 

  
Based on this short literature review, it is possible to summarize that at the level of 
educational policies it is important to: 

- Challenge traditional gender roles and stereotypes, as well as to provide 
guidance for pupils; 

- Increase male role model possibilities for the child; 
- Regularly monitor the educational curricula, subject contents, education 

standards, teaching and learning resources, as well as classroom and school 
organisation, in order to eliminate gender stereotypes at all levels of the 
educational system; 

- Include a gender equality perspective in the framework of human rights, in 
teachers’ initial training, retraining and in-service training programmes; 

- Implement positive actions/temporary special measures to ensure that girls 
and boys have equal access to education and vocational training in those 
fields where there is traditionally an over-representation of one of the sexes, 
as well as to ensure equal development of personal skills typically associated 
with one of the sexes, such as self-esteem, teamwork, talking to an audience 
or peaceful conflict resolution; 

- Regularly monitor and assess girls’ and boys’, women’s and men’s 
participation at all levels of the educational system; 

- Organize awareness-raising campaigns addressed at the general public on 
gender equality/non-discrimination as a human rights principle, aiming at 
cultural change with regard to gender stereotypes and traditional roles of 
women and men. 
 



 

2014-1-HR01-KA200-007171 
This project has been funded with support from the European Commission.  

This publication [communication] and all its contents reflect the views only of the author, and the 
Commission cannot be held responsible for any use which may be made of the information contained 

therein. 

7 
 

References 
Pomar, C. (coord.), Balça, Â., Fialho Conde A., Martos García, A., Martos García, A., 

Nogueira, C. Vieira, C., Saavedra, L., Silva, P., Magalhães, O. & Tavares, T. C. 
(2012). Guião de Educação 2º ciclo Género e Cidadania. Lisboa : Comissão 
para a Cidadania e Igualdade de Género. Especially the chapter on 
« INTERVENÇÃO EDUCATIVA: GÉNERO E AS PRÁTICAS LÚDICAS DOS TEMPOS 
LIVRES ». Available at : http://www.cig.gov.pt/wp-
ontent/uploads/2013/12/guiao_educa_2ciclo.pdf 

Council of Europe. (2007). Recommendation CM/Rec(2007)13  of the Committee of 
Ministers to member states  on gender mainstreaming in education. Available 
at: 
https://wcd.coe.int/ViewDoc.jsp?id=1194631&Site=CM&BackColorInternet=
9999CC&BackColorI 

EACEA/Eurydice, 2010. Gender Differences in Educational Outcomes: Study on the 
Measures Taken and the Current Situation in Europe. 

EU High Level Group of Experts on Literacy (2012). ACT NOW!. Final Report, 
September 2012. Luxembourg: Publications Office of the European Union. 

European Comission (2010). Role of Men in Gender Equality. Executive Summary. 
Study on the Role of Men in Gender Equality Prepared for European 
Commission, DG Justice - Unit D2. Gender equality Contract ref. no. 
VC/2010/0592. Available at 
http://www.berdingune.euskadi.eus/contenidos/informacion/material/es_gi
zonduz/adjuntos/role_of_men_in_gender_equality.pdf  

European Commission (2008). Progress towards the Lisbon objectives in education 
and training: Indicators and benchmarks 2008, Commission staff working 
document. Luxembourg: Office for Official Publications of the European 
Communities. Available at : http://www.ecnais.org/wp/wp-
content/uploads/2013/01/EandT_in_Europe_2008-
report_indicators_and_benchmarks.pdf  

Forsthuber, B., Horvath, A., & Motiejunaite, A. (2010). Gender differences in 
educational outcomes: study on the measures taken and the current situation 
in Europe. Education, Audiovisual and Culture Executive Agency. Available at 
http://eacea.ec.europa.eu/education/eurydice/documents/thematic_reports
/120EN.pdf    

 
3. Teaching methods 
 
Overall, a significant number of published papers and policy documents provide 
general strategies for effective teaching (Queen’s Printer for Ontario, 2004; Gurian & 
Stevens, 2010; Gambrell, 2011; Fisher and Frey, 2012; Senn, 2012; OECD, 2015). In 
order to avoid repetition, these strategies are presented in somewhat shortened 
form. 
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3.1. Gender awareness teaching methods, innovative teaching ideas and best 
practices  
 
In the last decade, a large number of published studies focused on gender-aware 
teaching methods, some of which provided research-based guidelines on developing 
such methods (The American RAND Reading Study Group, 2002; Smith & Wilhelm, 
2002; Kolić-Vehovec, Pečjak, & Rončević Zubković, 2009).  
 
For example, the American RAND Reading Study Group (2002) has identified the 
following behaviours that effective reading teachers demonstrate in upper grades of 
primary education and lower secondary education:  

- They ask higher-level questions that require students to make inferences and 
think beyond the text;  

- They help readers make connections between the texts they read and their 
personal lives and experiences;  

- They provide students with practice reading materials at an appropriate level 
of difficulty; 

- They monitor progress in reading by administering informal assessments. 
 
Furthermore, Kolić-Vehovec, Pečjak, & Rončević Zubković (2009) examined gender 
differences in text comprehension, as well as in (meta) cognitive and motivational 
factors of reading among boys and girls. Compared to boys, girls showed better 
metacognitive knowledge, higher motivation for reading and better narrative text 
comprehension.  In this context the authors underlined:  

- The need to  develop positive attitudes and motivation of students for 
reading, as well as effective strategies of reading and learning during primary 
education; 

-  The necessity to adapt curricula and methods of reading instructions with 
regard to interests and characteristics of adolescent boys.  

 
Smith & Wilhelm (2002) present important findings about how the educational 
system can intervene in order for boys to acquire a greater desire for reading. They 
note that the experience of reading has a social context. Many students choose to 
read specific books because they were recommended by a person whom they love 
and respect. Therefore, the authors highlight the importance of choice and suggest 
that the boys' need to be shown how to read. 
 
Fisher and Frey (2012) present some ways to encourage boys in school classrooms to 
read. Specifically they suggest that: 

- Teachers should address interesting questions to students, questions that 
they want to know the answers to. When students generate questions, and 
want to know the answers, they’ll read more to find out;  
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- The literature that will help students answer the questions must be included 
in the school library. Increasing choice, along with the inquiry offered by 
essential questions, will increase students’ reading; 

- Students should be invited to talk about the books they are reading. This 
peer-to-peer sharing will encourage students to read the books their peers 
are reading, thus increasing reading volume and building background 
knowledge; 

- It is essential that teachers model text reading aloud in order to help answer 
a specific question. Students appreciate hearing the thinking and learning 
about how teachers are deciding what they think about the question; 

- Students can be asked to write about their readings. For example, literacy 
letters can be a way for students to compose a weekly friendly letter to their 
teacher, of they can even write in online journals or blogs.  

 
Senn (2012) suggests effective approaches to engage boys in reading. These are the 
following: 

- Male role models can be invited into the classroom. For example a) guest 
readers—family members friends, other staff members, b) writing mentors—
staff members to teach students about the writing they do in their jobs, c) 
male authors and illustrators; 

- A balance of fiction and nonfiction in classroom read-alouds should be 
maintained; 

- Research may be conducted in the classroom library; 
- Boys (and girls) in the class can choose what they want to read and to read it 

with their peers; 
- Students can choose their own writing topics and formats whenever possible 

and illustrate their work; 
- There must be enough time to share, collaborate on, and celebrate writing.  
- Technology should be incorporated whenever possible; 
- Boys should be given opportunities for frequent movement; 
- Humor should be part of the teaching instruction. 

 
Gurian & Stevens (2010) provide a list of strategies for teaching boys effectively.  

- Teachers increase the use of graphics, pictures, and storyboards in literacy-
related classes and assignments; 

- Classroom methodology includes project-based education in which the 
teacher facilitates hands-on, kinesthetic learning; 

- Teachers provide competitive learning opportunities, even while holding to 
cooperative learning frameworks; 

- Classroom curricula include skills training in time, homework, and classroom 
management; 

- Teachers move around their classrooms as they teach; 
- Students are allowed to move around as needed in classrooms, and they are 

taught how to practice self-discipline in their movement; 
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- Male mentoring systems permeate the school culture, including the use of 
parent-mentors, male teachers, vertical mentoring, and male peer 
mentoring; 

- Teachers use boys-only (and girls-only) group work and discussion groups in 
core classes such as language arts, math, science, and technology; 

- Teachers and counsellors provide skill building for sensitive boys.  
 
Gambrell (2011) offers the following classroom tips: 

- Keeping a “reading diary” of what they read during self-selected reading 
time; 

- In addition to teacher read-aloud, consider doing a weekly “teacher book-
selling session” in which the teacher does a quick sharing of about 10 to 12 
books—piquing children’s interest and curiosity about the books; 

- After self-selected reading time, teacher takes 3 or 4 minutes for students to 
turn to a partner and do a “quick share” about what they have just read; 

- Students, like adults, like to read books and materials that are new and up to 
date.  

 
Anagnostopoulos, Papadatos, Papantonakis (2013) write that boys prefer texts that 
contain action, include make-believe characters, are simple so that they can read 
them easily and quickly (this feeling is rewarding to boys) and are series (comics, 
magazines and books ones finds in kiosks), stories with surprises, satire, humorous 
and entertaining texts. Therefore, teachers would be advised to include such books 
into students’ reading materials. 
 
The Canadian guide (Queen’s Printer for Ontario, 2004) offers the following tips: 

- Offering a rich and varied mix of materials and being mindful of boys’ reading 
preferences; 

- Placing more focus on plot and action than on description; using visual 
material such as movies and cartoons; accounting for lyrics and musical 
tastes; using books that provide information that boys can use in 
conversation; 

- Being open to popular culture in the classroom because it may be beneficial 
for boys; 

- Closing the literacy gender gap by making reading and writing an intentional, 
persistent, and emphatic focus in the classroom – in all subjects; 

- Involving boys by creating a “boys only” zone in the library and by 
encouraging boys to recommend their favourite texts to others; 

- Including “active” learning opportunities, such as drama, investigation, 
research, or the use of information technology; 

- Including an element of competition and/or involving short-term goals; 
- Analysing the “concrete” aspects of a text before an analysis of one’s 

emotional response to it; 
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- Uncovering the processes of good readers by teaching those processes 
explicitly, such as, for example, rereading a passage, predicting, generating 
questions, thinking aloud, inferring, constructing visual representations of 
plot lines, main supporting ideas, etc.; 

- Allowing boys to work with “readers’ theatre” scripts that they often enjoy 
because they feel like active participants in a story; 

- To create real-world ideas, engaging students in gathering stories from family 
members, or turning the classroom into a library-café; engaging boy groups 
in exploring a topic in depth and making cross-curricular links; 

- Using technology (in particular the Internet) to film reviews; recording 
examples of good writing; recording interesting facts, etc. 

 
OECD (2015) report on strategies that promote gender equality in education 
contributes with the following guidelines: 

- Cooperation with students while creating reading lists; 
- Using graphics, infographic, videographics, pictures, and storyboards; 
- Gamification and creating a game-like environment for learning; 
- Giving boys "roles" and responsibilities - task where each of them has a 

specific role in the group; 
- Joining school assignments with boys' interests (like sport); 
- Using competitions (quizzes; working in groups, challenges); 
- Using different approaches during the same class - the need of variety of 

tools; 
- Recognizing the need need for a different teaching approach for boys and 

girls at the this age during the same assignment; 
- Recognizing the phe power of storytelling and narrative immersion; 
- Giving the students a chance to move around as needed in classrooms, and 

teaching them how to practice self-discipline in their movement;  
- Using disscusion groups; 
- Using group assignments related to the particular reading material (during 

and after classes); 
- Avoiding stereotypes associated with boys’ and girls’ interests/hobbies and 

predispositions. 
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3.2. Teaching methods that promote boys intrinsic and extrinsic reading motivation, 
competence and efficacy beliefs or social interaction and motivation  
 
 
Several authors provide research-based guidelines for enhancing reading motivation 
(Aarnoutse & Schellings, 2003; Gambrell and Marinak, 2009; De Naeghel, Van Keer, 
& Vanderlinde, 2014): 

- Using read-aloud and discussion as ways to engage in mastery modelling; 
- Using book collections that include lots of information, titles and variety of 

print materials; 
- Using rewards in reading programs; 
- Providing autonomy support (providing choices and recognising interests); 
- Using structure that promotes students’ need for competence  (teachers 

communicate expectations to the students, offer help and support and 
provide positive feedback, schedule reading aloud in weekly plans); 

- Ensuring involvement (students helping one another and interacting through 
books); 

- Using programs in which the instruction of reading comprehension is 
integrated into the instruction of social studies within a problem-oriented 
learning environments; 

- Using programs that explicitly attempt to integrate the cognitive and 
motivational aspects of reading. 

 
Some of the proposed reading strategies focus on teaching metacognitive skills 
(Kolić-Vehovec & Bajšanski, 2003; Iwai, 2011; Izquierdo Castillo & Jiménez Bonilla, 
2014): 

- Teaching metacognitive strategies explicitly because  students benefit from 
receiving a direct explanation of strategies that facilitate their reading 
outcome (Iwai, 2011); 

- Using diverse metacognitive reading techniques during classroom instruction 
(Iwai, 2011); 

- Utilizing graphic organizers, namely visual representations or illustrations 
that organize the information of a text (Iwai, 2011); 

- Active usage of metacognitive strategies is more important for reading 
comprehension than merely passive knowledge about strategies. Proper 
instruction about reading strategies, as well as ways and conditions of their 
usage is necessary to stimulate students to use efficient strategies and 
improve reading comprehension (Kolić-Vehovec & Bajšanski, 2003); 

- Implementation of  three reading strategies (skimming, scanning, and making 
predictions) in cases when reading topics are selected by learners, which 
helps them to improve their reading comprehension and promotes their 
autonomy in the learning process (Izquierdo Castillo & Jiménez Bonilla, 2014). 
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Reading experts offer some useful information about the enhancement of positive 
attitudes towards reading and writing by incorporating reading in everyday life and 
creating the appropriate classroom atmosphere (Merisuo-Storm, 2006; 
Papageorgakis, 2012). The authors provide the following suggestions: 

- The classroom should be decorated in such a way so as to promote reading. 
For example, there could be a notice board where students can post book 
reviews from newspapers, upcoming book exhibitions and announcements 
about book collections either for the library or for donation purposes; 

- It would be useful to establish a ‘library hour’ every week, when students will 
be able to choose the book they want; 

- Family is crucial, as parents can be great role models. They can encourage 
reading through personal example, discussions, fun and rewarding activities. 

- Teachers should be very well informed about the social background and 
interests of their students, as well as their abilities and skills; 

- Teachers should examine their pupils’ interests and use that information 
when planning their teaching; 

- An approving atmosphere in the class is important for each pupil to feel 
comfortable when reading aloud. Negative feedback should be avoided; 

- The communicative function of reading and writing is a great motivator for 
pupils to engage themselves in such activities (e.g., pen-palls). 

 
When talking about the gender gap, the main issues include motivation and 
engagement. Several policy documents and research studies (Secondary School 
National Curriculum, 2003; Hunter, 2005; McRae and Guthrie, 2009; Bronzo, 2010; 
European Commission, 2012) lists alternative practices to engaging boys in enjoyable 
reading and writing events:  

- Connecting reading to boys’ out-of-school literate practices (e.g., texting, 
Facebook, blogging, twittering etc.); 

- Engaging in a bridge-building process and taking advantage of boys’ relative 
strengths with language and literacy outside of school in order to make the 
transition from simple to academic texts; 

- Working in a team, with each member undertaking a specific role. Boys’ book 
clubs can be a good idea that will allow them to participate in discussion 
groups designed to increase reading engagement; 

- Using cross-age reading buddies that can work towards the improvement of 
reading skills for struggling readers.  

- Using appropriate materials to motivate all readers, particularly boys; 
- providing more diverse reading materials, from comic books to canonical 

literature, from text messages to e-books; 
- Including digital reading as part of the teaching norm in schools of Europe; 
- Providing teachers of language and literature with the possibility to acquire 

the skills needed to use ICT more largely within the classrooms; 
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- Ensuring that texts match the cognitive competence of learners. In order to 
include challenge in their lessons, teachers should identify the current level 
of the student with regard to decoding, comprehension, and writing, and 
then create challenging tasks that build upon and extend the student's 
current capacities; 

- Linking their personal life and experiences with the heroes or the events of a 
book (e.g., by drawing their family tree in an attempt to become familiar with 
their roots); 

- Organising a short story competition, in which the best story will be awarded; 
- Producing material based on comparison, combination and evaluation; 
- Involving students in the text selection process and offering them the 

opportunity to choose from a wide range of texts that appeal to them; 
- Providing students with detailed and constructive feedback on a regular basis 

so as to keep them alert and help maintain their enthusiasm; 
- Training students in order to be able to observe and assess their progress by 

using tools such as charts or logs; 
- Setting realistic and attainable goals and focusing on success rather than 

failure. 
 

According to Guthrie (2000), teachers need to create environmental support for the 
student’s need for autonomy, relatedness, and competence through a series of 
moves, such as the following: 

- Theachers should identify a knowledge goal and announce it; 
- In order to promote the engagement of students and to promote their belief 

in their capacity (competence), teachers have to show that it is more 
important for students to understand the work than to give correct answers; 

- Students need a content focus; 
- Students need concept-based instruction, where they can choose subtopics 

and select specific materials for learning; 
- Teachers should give input into which books will be read and allow students 

to discover interesting texts through selected reading; 
- Teachers should promote occasions for active learning and for the acquisition 

of relevant knowledge; 
- Relatedness is achieved through collaborative classroom activities; 
- Teachers should use teaching methods that allow students to acquire 

relevant knowledge from the text explicitly, such as teacher modelling, 
scaffolding, coaching, explaining why strategies are valuable and how and 
when to use them; 

- Teachers should praise and reward students because it encourages effort and 
attention. 

 
The Cyprus Ministry of Education (2012) initiated teacher training programs in 
Secondary Education in order to educate teachers to foster a love of reading to their 
students. These training programs revolve around the formation of “Reading Clubs” 
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in schools in the Literature in Secondary Education course and they are being 
implemented in the following way: 

- Teachers choose books at the beginning of the school year that they later 
suggest to their students based on the pedagogical principle of differentiated 
instruction to meet the learning needs of all students; 

- The books have to be related to specific literary genres that are offered in 
school such as poetry or narration; 

- The basic element of this program is that the books have to be connected 
with the principles of the school curriculum and thus with the objectives of 
the Literature course; 

- The sources from which the books are being selected should be reliable, but 
teachers are free to choose according to their discretion; 

- Students are working individually or in groups in order to present the book 
that they had read and review its content. 

 
 
National Literacy Trust (2012) wrote a report on boys’ reading which specifies 
several existing strategies to address boys’ underachievement in reading, namely:  

- Buying in a variety/certain stock for boys; 
- Running reading challenges/competitions/raising aspirations; associating 

reading with play;  
- Following instructions on treasure hunt; 
- Using themed work linked to books, also often including play;  
- Promoting role models - male author visits/older children;  
- Having silent reading time/environmental reading settings, like dens/reading 

circles; 
- Using non-fiction displays linked to books; 
- Using specific schemes, e.g. BRP, RWInc, ECaR, Renaissance reading scheme; 
- Reading and acting out a wide range of books and plays;  
- Organizing class visits to library;  
- Involving parents;  
- Organizign staff training; 
- Validating/encouraging appreciation of different types of text, e.g. comics  
- Reading to students; 
- Organizing additional lessons/support. 

 
Ontario Education’s (2004) The Guide presents the following Strategies for Success: 

- Have the right stuff: Choosing appropriate classroom resources for boys 
- Help make it a habit: Providing frequent opportunities to read and write 
- Teach with purpose: Understanding boys’ learning styles 
- Embrace the arts: Using the arts to bring literacy to life 
- Let them talk: Appealing to boys’ need for social interaction 
- Find positive role models: Influencing boys’ attitudes through the use of role 

models 



 

2014-1-HR01-KA200-007171 
This project has been funded with support from the European Commission.  

This publication [communication] and all its contents reflect the views only of the author, and the 
Commission cannot be held responsible for any use which may be made of the information contained 

therein. 

17 
 

- Read between the lines: Bringing critical-literacy skills into the classroom 
- Keep it real: Making reading and writing relevant to boys 
- Get the Net: Using technology to get boys interested in literacy 
- Assess for success: Using appropriate assessment tools for boys 
- Be in their corner: The role of the teacher in boys’ literacy 
- Drive the point home: Engaging parents in boys’ literacy 
- Build a school-wide focus: Building literacy beyond the classroom 
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4. Conclusions 
 
The main theme behind reports focusing on the student-oriented educational 
policies and projects was gender mainstreaming that advocates for gender equality 
in education. Among other methods, the gender mainstreement could be achieved 
through balanced representation of women and men at all levels of the education 
process, taking into account girls’ and boys’ interests and preferences with respect 
to their learning and teaching styles and encouraging girls and boys to explore new 
roles, activities and areas. Furthermore, the analysed policies provide a number of 
strategies that should help in decreasing gender gap in education. These strategies 
mainly focus on the curriculum, teacher training, assessment practices and raising 
social awareness related to the issue of gender equality. 
 
A substantial number of reviewed educational strategies provide descriptions of 
gender awareness teaching methods, innovative teaching ideas and best practices. 
According to the analysed literature, the effective reading teachers ask higher-level 
questions, help readers make connections between the texts they read and their 
personal lives and experiences; provide students with practice reading materials at 
an appropriate level of difficulty and closely monitor pupils’ progress in reading. In 
addition, effective teachers use gender-aware teaching methods such as: inviting 
male role models into the classroom, balancing fiction and nonfiction text, alowing 
students to choose their own writing topics and formats whenever possible 
toillustrate their work, giving students opportunities for frequent movement, 
including humor in their instructions, placing more focus on plot and action than on 
description and using visual material such as movies and cartoons. 
 
Finally, in the end we present the most commonly mentioned methods that promote 
boys intrinsic and extrinsic reading motivation, competence and efficacy beliefs or 
social interaction and motivation: 
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- Several authors provide research-based guidelines for enhancing reading 
motivation, such as using read-aloud techniques or book collections, providing 
autonomy support and ensuring involvement, using rewards in reading programs 
and promoting crosscurricular reading programs.  

- Some authors propose reading strategies that focus on teaching metacognitive 
skills, such as utilizing graphic organizers, namely visual representations or 
illustrations that organize the textual information, and the implementation of 
three reading strategies (skimming, scanning, and making predictions). 

- The proposed strategies for the enhancement of positive attitudes suggest that 
teachers should ensure an approving atmosphere in the class, examine their 
pupils’ interests and family backgrounds. 

- Listed alternative practices to engaging boys in enjoyable reading and writing 
events include connecting reading to boys’ out-of-school literate practices, 
allowing them to work in teams, including digital reading as part of the teaching 
norm, matching the cognitive competence of learners, organizing competitions 
and providing students with detailed and constructive feedback on a regular 
basis. 
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